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THE XilAREER CONVERSATION: 
Training Parents to* Help Their 
'Children Make Career * ' 
Decisions 



In the fall of 1976 a project was initiated in the Greece Central 
, School District (Rochester, New Yor-k) with the prime objecti-ve' of Impro^ 
. ing parent/thild interactions concerning career choice. Thfe' original 
project proposal called "for three major steps : 1) assessing the need, 
2) developing a program. to meet the need, and 3) testing the program in 
the Greece high schools. In Appendix A of this report,* the. needs assess- 
ment is described • Appendix B coiltaina the. Career Cohversatlon manual 
^that was developed to help meet the needs identified in the' .assessment . 
The purpose of ..this report is ^to describe ,€.he initia^l;^ test of the 

l>rogram in the district 's" high schoolp. The report! will be divided into 

J " ■ " ■ ' '. '■. ^ ' . '' 

three sectidns. The fir&t section will -define the purposes of the pi^ot 

te^t;. These purposes will cpntaiin the questions that w^ 

^^^M^'^^'^S of the project, ^he /second section vill brief Iv describe the 

■ .. . , . ,^ ■ , ■ ■ • , . ■ 

^echanics of the project — what ^happened, when, and t^ .whom. In the ^ 
third section the results and iconclhs ions will be reported; 
Purposes of the project ^ , ' v* ^ ( * 

One of .the* primary purposes of .the ^Caye'er Conversat ion 'project was 

' . . ■ ' - ■ > . , . ,:.<.."■■■*: ,■ 

to identify effective methods of^ iiitroduicing^^he manual to parents; 

parents feel comfortable using the manual without anV assistance 

. ■ ■ - ^ ■■. ■ ■ ■ ■ ' ■ ■', 

from prof essionals?--^ould ^parents be witling .to participate in' parent 



; traiinit^ groups/ it of ferisd? What, would "be ^he most effective conten , 

,1." ^- * ■•^•i • /. ■ />;.*.. ■ , • ' ' ■. ■ . . ' 

J^' of parent training grbups? ' How could the .progranr be describied in ways . 

/ thdt would intrigue {Barents rather than threaten, them? 

A second goal of the project was to gather information that would ' 
lead to p?:ogr^ revisipns. Is the manual, too long Vfhich 6onversation 
topics are not ^asily understood by pareots? Which topics are best - 

• ^/IjjLked' by studetttst:'- ■ " ^ '."^ ■ • . ■ ^ . 

- • . . , A fdnal ar^a of focjis for the project was evaluation* techniques. 

' Since a thoroug;h search pf paper pencil instrunients in the area of » 

^>cai;eer development had yielded ^disappointing results, a new evaluative 
technique was combined with the program in tjrder to test its effiective*- 
ness. • The technique consisted of a structured" interview between a - 

; : ■ , ' ... , , ■ ■ : y. . ■;. ■ ■ 

guidance counselor (trained in the prpdedure) and th^ student. How 
tiseful**\itouid coui\selprs view fhe procedure? How difficult would students 



find the iQ^ervJ.ew? Would the procedure tak^ too much time to warrant 
Its f urtlhejr us^? ^ ; ■ > ' 

- , ' ' . ■ ■ The Proi6ct - " ' ' 

: ^v^*Ten students in a^ch of the three -high schools were selected to 

participate in ohe project, were.' delected on the basis of their 

^parents' involvement in ^school co'nf erencfii^. All students were either in ^ 
the ninth or tenth' grades. .As parents agreed* to participate in the 
project, a .time was arranged "for ^n introductory meeting at the school 
- with all ten coupjes as a group,, i 



During the introductory session, parents were introduced to the 
Career .Conversation manual , The concept of career development was 
discussed ^nd parents were guided through the -various topics in the 
manual. Paregits were given an opportunity to discuss their concerns 
about the tbpics suggested in the manual and their ability to pl^n an 
effective conversatien with their niiith and tenth grader. Each parent 
group, was challenged to hold at least one planned conversation before 
the next meeting. * . ^ 

, A second meeting WAS held with each parent group approximately two 
weeks -after- the* first session.. During this session parents were en-. 
cburaged to share' their experiences with their first career conversation 
encounters. Group leader^, a% veil as other parents offered advice to 

■ V. ■ . 

patents who had experienced frustration in their first attempt. At the 
conclusion of the second meeting, parents wete questioned about their 



perception of .the-ne^d for additional meetings. In eaca of the three' ' 
groupa I^arents voiced a desire to hold an additional meetzing before the 
suinmaxy session at the close of the school year. . ^ 

third session was' similar tb the^ siec^rid in that parents dis- 
cussed their experiences, both pv^itlve and, negative tregarding*^ their 
conversations . Wost pareivts had ^rogre'gsed through the first three ^ 
cpnver^ation' topics, at\^his point in the project and therefore were 
discussing -new Concerivs 'ilnique tp^ tfie topic areas they had been dis- " , 
,cus.s'ltig with their chil/aren. ' : ^ - ^ 



- The final session focused on parent's V perceptions of their total 

' : • ^ ; 

experitoce in the project. They Were asked to evaluate the worth of the 

experience for their child, the u(tility of the manual and the need for 

parent training groups. ^' 

It should'^e jioted that *in one high school the parents w^re much 

less, consistent than in the other two high schools.' While the reasons 

for that inconsistency are crucial to the improvement of the program^ 

most of the data given came from two hi^gh schools rathe^ than three. 

• : ■ ■ •■. , ^ ■ :.: ■ ' ■■■ ■ 

'It should also be noted that both par'exvts came ^to most sessions. 

It was rare that a parent came without af spouse. This provided important 

perceptions by both mothers and fatl^^s cb^erning the program. 

Following the final patent session, .18 students were asked to ^om~ 
plete an evaluat^Lve questionnaire concerning their experience ^during the 
previous eight week period. A sample of five students were also inter- 
-yiewed by Counselors using the -new career development assessment process 
jcr eat ed specif icalfy for this project. * ' 



- The Findings^ 

1. Introducing the program to parents . 

• ^Parents reported a definite need for group meetings . They-!did 

hot feel that the manual would be very useful in^isolation . 



* *^ost paints had a poor understanding of the basic concepts i 
V career development. Many had nevei^ consider&d the role that 
personal values and life goals play in career | choice . Many 



xn 



of ten .thought of fcareer 4(Bvelopment 'as being limited to thfe 
• firat job a person takes rajther' th^n a life-long pursiilt. 
*Parents who participated in fhe gtoups* f elt conf ident Iks they 

planned and carried out their coriyersations. ► ^ 
*There w^s almost no akftrition in' two high schoojjjjj^^ In the _ 

third schobl about hal'f 'of the original participant-s completed^- 
- the eight week experience. ' _ 

*One,^^f the ino6t common concerns of. parents in the group - ♦ 
* training session .was their difficulty in "getting started" 
with the' conversfii^dns.'^Most felt ^at once ^ the initial^ / 
conversartibn was- .successfully completed, later conversations " 
were easier to "^find time for." . / ; _ 

^ *Most parents telt that thexr 6onyersations were worthwhile and 
'were highly posit iye about th^^rospect of other parents 
participating fn a similar program'. * ^ \^ 
Information leading to program revisions > ^ ^ 

*StT4dents rated the "values" .conversation a^ the m<^st worth- 
^^hile and mQst enjoyable. Parents* generall^ had sbm^ difficulty 
understanding the reasoning \5ehind including that as a topic 
' ^ in a carejBr planning program. / ^ ^ m ■ . ^ 

*Students were least ..positive abotit th^ Life Goals topic. It: 

' ... ■ ■ ■ ■ . 

i shoi^d be noted however , that m^hy of the student iraters had 
^ not reached that topic in their convetsatioas with parents,' ' 



*Sorae par ent^f felt tha^ the introduci^ioii in ^he mahiJ|L; was-too^ 
. cuittbersome to "read* - jT 

v<*Mc>st parents had.-dif f iculty. with the "Career Planning /Sheet **- 
intrroduced ;in the manual ' ' 
Evaluating career, decisions growth , . , . 

^ ^Counse lor s- who used the. newly ^developed evaluation technique 

. , ; ^ (structured, career developii\ent interview)!, were positive >^bout 

^ ' • ^ ' ■ \ \' ■ ' ' - 

" xts potential in ass'es^ijig ^ar'eer development growth. , 

' *In reading £the transcripts produced frOm the audio, .tapes, it 

^ was found that "counseJy^rC^ave a tp "lead" <he stu- - 

detit, when \ess ' dirgetive questions wuld ptodut^ 

^Counselors found the 15 mitiute interview tolbeTa realistic- . 

" time period for 'the information gained tKrouWh.iuthe i^^ 

' ^Transcribing the audio tapfes was difficult a^d time consuming. 

The audio quality was often poor — making parts of each tape" , ' 

unintell^igible. ' , , \ 

Additional findings _ ' ^* 

*» ' ^ ' . - . ■ ■ ' . 

*Most studjents .(72^) f elt ;i:hat they were closer to a career 

^ ' plan following th§ series of conversations. • 

■ . . . . ■■ • ■ . I ■ ' - 

*Most students (.61%) felt that other high school ^students . -i^ 

. ■■ ■ ^ ... ^ 

should participate in the program. ' . ^ 

*^^pst students (83%) viewed th&ir parents as "very (^ompetent" 

or "good" at assisting t!Kem'in maHing career decisions. 



, ^^^Studentp reported an average of six l^our^ of conversation | '\ 
/during the eight week period/ .This compares with an average 
of three hours p^rjyear reported by students in the needs 
assessment* -i ^ - ' . 

- • ; . / ConclusJ.ons^' - / ^ ' 

It would be inappropriate to draw broad] conclusions ftom this 



initial pilot eff6rt ... .There are, howeVerf^ Several .specif ic fin^itogs 

• ■ , .-/.^ -^ ^ ./ v-::^. ; -V:. z^^: 

• that should be amplif led , > First parentis £eit.,that' tJ^ei^^ 

in the prqjeqt l/a^ provided a posit j-ve' eipjerience -forM^th them and. 

> ■ ■ ^ ' *S. •■ " ■ . . - - — . ..... . ^ ,. . _ 

,^ . their child, Xhis finding does .not suggest :that all parents and atJS v 

secondary students -could benefit from th^ CaK^^^j:;j/C^ 

•• . - . ■ ■ k ■ > '■■ 1' ' . 

It do^s , suggest . that ca'rtaiSfa p^^ and ccr^iain students oan be 

positively iiivoJ,ved.V; Further? evaluation will* yield <tata which ^will 

■ ■, : . " f ; . ■ • ^ . ■ * .■ . : 

; r determine whether 'the perce^v:ed career ;,dedislpife'gr . 

-/ imagined. , --v.- . * , » ; 

■ ' ■ - , ' ■■ ' ' ■ - ■■ ^ ■ ■ ■ ' ■ ^ ..^ • . . 

A second Important, finding^ af the project \^a§ gfiutf^ntal opini'gjis of' 

the^groiip jueetlngs. From- parent commfents and* beh^vibrA, • it would appekr 

■ . ■■■■ ■ ^ - ^'-^ \- -■• ■ : < • ^ 

that most parents irequire regular 'interaction with professionals ii^ - / 
order to. succeed in their tareer conversations vith tl^eir child. It is 

■• \ . " ^ .. ' . V / ■ ■ ■ - 

likely £hat this pj:ofessi6na;L contact serVes two '^nctions : 1) training 

and 2) , motivation. Some parents fej:t that they could have mad^ use of 

the manual 'With little or no. helt>,. but that they l^ay, 'not have "Engaged iii 

any conversations had^ th^y not knDwu'* thatf/rthey would be required to 



0 



'"report" on their'»experiience|^^n a aji^se'quenf "^'eting. ^ Otl^ei? parents 
felt tha't the nlanua], would /have- been^ d^iJ^cult to'^us^i'in- isbl^tiSn- and , 
that the pr^f ejpsioftal contact 'ifi the '^r-oup meetings * way essential for f 



training purposes. ^ r H * >. r. » . • ' 

■■■■ ■ -y*' ' - ■ .„■.■'■ 

, - filj^ken tegether" the 'data suggest that school aySjtem's' should devofle ' 
greater attention • - , . _ , . _ 



ion to bhe 'involvement^ o£ parents in c^jper educatio^lf^ As 

'f' ■. ' • r , . ' • ■ i- ^.'^f; 

parent p.*jeicts ''are design.ipd ^anc^,, in^ should .be give'r^, to^ 

^ the types of datfa collected. There is 'a need" to exp'lore JEtirthe^J^ 

^ v, • ^ -'i'^^^'^/*- ■■■ ■ ■ ' ■ ^ ^'T^-- 

the, t/?aihing- n^e&s 'c(f- parents and tha personal growth Of stud^t^. ' 

".>'^/^ ' . .' .' 4" ' : ' ■ ' - ( - ' ■ - ■'' ■^ ' v ■ 

vTCAowing^ote kbout sdccessfdl methodis for involving parents will allow 

school systems* ^oV^more effact^ meet 'the^ma^ate qf preparing students 

' for meaningful careers/. / ' ^ ^ ' ' . 

^ . ■ .j^i^' ■■ , ■, . ' ^ - * ' ■ ■ - ■ " 
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cLi^inn^Jc; ? Challenge or autonomy, are 
causing discontent among workers at all 
occupational levels. This Is n^^^^^ ^ 

because work itself has^ greatly chanqed^^^^ 
one of the main Problems is that S Sas no? * 
- changed fast enough to keep up with the raSid 
■ ^'^3"g« <n wbrke^^^^^^ , 

wof e« ?b"pi?"^ V^^^'V •••-"any /^meKcln* • ' : 
workers (believe) an interesting job is now a< • 

b'?|e1s' h'o°? rmlre'^eriLTr^V^^^^^^^^^ 

disease and'Ln^^7°;^s%'- S i?s°' 

other words it would aDoL; th»f..h •* ■ ^" 

dissatisfied with ;^ inh*^ ?L * * P^^s°" becomes 

with life in general * dissatisfied 

anJ'wh'en sh^S?^' a "person" b°egiS'ti°oMn^ f 

and who should assi^V?n ?SfV^ . career - 

Recent dev\°Cl^li1„';„X e'ty^°n"it'^^^^ 

■ ' ■ ■ -'-.ff r ... 



?H '^.i . ■understand that their career choices are not limited to 

■ ' ' .be rng a fireman or a nurse. As children advance through 

?>i-^ . , a career edcication program, they are encouraged to 

: •:' : .Identify their Interests, clarify their life values, arid 

. ^ y . more objectively as &ess their own aptitudes' for certairi 
/ v^^' y . ^ typjis of work. As t^e child enters high school, the ' ' 

;• ; - dec1si$ft-mak4 rig process intensifies. Each high school 

. « student' must^ decide; vyhether to' see1< some kind of post " 
* ■ - • n-'9h School trainin'g'or to' move directly into the work 

, force. J^je 'student wh6 decides to -seek further vocational 
^ V or college trairilng- must make some tentative decisions 

«bout which. types of training aAd which Institutions to 
attend. The studenlf>wh[P decides to take a full-time job 
Inmedtately follow1ri§||1gh school must decide which 
types of work # prept^^^^ during these high school 
■■;, >.i ^'-years. . ; ■ - . , ■ ■. • , 

>- ■■■■ ■ ' ^t^' '-"^': ' . :. 

C- * J^^ ^3sic career deci lions that h*i gh. school students ' 

-J ^-r . . make have far-reachi rig. effects on their lives. It has 

become clear over the past decade that a prime source 
. of discontent among middle-aged workers is the increasing 
% ' difficulty of|eareer change (Quinn, 1972). In other 

' «b: words, if a per'i^bn becomes bored and frustrated with a ' 
^ ' jo**. 3^*?'' spending 10-15 years in that type of work, 
- ^antily 'Responsibilities and retirement considerations 

may discourage the person from seeking the additional 
training needed for the desired job. Vocational research 
seems to show that many American workers woulirlike a" 
^? second charice at making those early (high school) 

career decisions - decisions that would allow them 
• flexibility, more a^itonomy and more challenging' 
day-to-day activities. ^ 

" " - STri^ce~earTyTar^¥r decisions can hdve such an Impact / 

on a person's life, it would seem only logical that ^ 
those decisions should be made wijbh special care. But 
as we look at those who are now in the throes of 
selecting a career, the decision-making process they 
use often seems somewhat less than systematic. In 
fact, if you ask high school, students why they are 
selecting a certain occupational goal,"Tfrey are usually 
hard-pressed to provide an explanation. The question 
Immediately arises, "How can we help young people 
■"ake wiser career decisions?" Public education is 
beginning to attack that question with greater 
commitment. Programs for teachers have been developed 
and training for counselors has been intensified in \ 
. the area of career guidance. But with dll of the 
' efforts that are now being focused on career education, 
^ one Important gwup seems largely to have been ignored - 

parents . . 

The question might be posed, "Why should parents be 
■■"volved in the career decisions of their children? 

\ ■ 

• ■ ■ 15 . ■ 
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Shouldnlt the schools^ assume that responsibifity?" if 
Vte briefly examine the parent/child, relationship^ and thife . • 
effects of tHat relationship on the' child,'s personal i: 
/development, the ansj^er to the question of parental ^ * 
■ involvement becomes clear. Gner o6vious advantal&e ^jtar^res ' 

have oVer school personnel is thft enduring quality of the 
; parent/child relationshipu While counselors and teachers 
ma^y'have important effects on students' career decisions, 
they 4re only acquaintecl with ea^^students for a relatively 
short period o^, time and are not able to maintain close . 
contact following high school graduation. The parent, on 
the other hand, knows the child long before those posV 
high school decisions are made^ and remai'iis interested in 
the child throughout the child's career growth. 

The enduring quality of the pareat/child retationship 
means that parents normal Ty have more impact on their 
child's life than do teachers or counselors. Part of this 
influence involves career choice. Research would suggest 
that the reason parents have so much influence on their 
cbild*s behavior is because of behavior modeling. 
(B'andura, 19). What this research says is that a. person's 
behavto^ is heavily influenced by the behavior of those 
people who are in frequent contact with the person. During 
the first several years of a child's life, thos^ people 
are parents, brother(s), and sister(s). Whether we realize 
it or not, our own behavior as parents is probably the 
most potent force in our child*s life. Our interests, 
our goals, and the things we prize all have an effect, on ■ 
shapiitg our child's life pursuits. > > 

— tinwCTtS"~are so~Tmpo^^^^ the career* development 

process of their children, to what degree are parents 
Involved in the career decisions of their children during 
those crucial high school years? In a recent study. 72% 
of both the ninth and" twelfth -grade students sampled said " 
that they had spent less than six hours during tjie previous 
year talking with their parents about careers (Osguthorpe, 
White and Veenis, 1976). While parents of those children 
often reported spending more time in career conversation 
than did their children, the finding is important - 
especially in view of the fact that the child was usually 
the one to initiate the conversation. It Is also 
, Interesting to note that parents reported that they 
almost never plan ^a career conversation with their child 
ahead of time^i T 

Why are so many parents reluctant t|) discuss career 
decisions wltK^ their own children? Several reasons seemed 
^ surface fn the study.. Some parents don*t feel they 
have the time. As high school aged children become 
involved in more'and more activities, time for talks with 
mom and dad grows scarce. For some families time is not 
a barrjer, but the parents may feel that their relationship 
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y With- a child. Is so tenuous at best, caree'r conversations 
could only make It worse. Part of 'this/ feeling stems 
froin the old ad^ge that parents should never try to teach 
their own children anything because they will .tfee . ' / 
patience and the session will end with bbth parent/ and ^ 

• child upset and discouraged. While there -is ne qukstion 
that parent/child sessions can be volatile? there il 
some evidence to suggest that the relationship can even 
be enhanced, if pi^rents are p-rovided with effective 
techniques (Osguthorpe and Ha/rt son,. 1977). 

_ Some parents who have, adequate time to Interact with 
their children and feel that their reTatlonship would not 
De damaged report that they do ndt feel competent, to 
advise their child concerning carfeerjchoice (Osguthorpe. 
White and ^eenis, 1976). Nearly, one fthird of the parents ' 
of ninth graders and "one fi fth of the" parents of twelfth 
graders in the study said that they did not feel very 
well informed when talking with the,1r, children about 
career decisiqhs , - Many of the rfema^hing parents felt 
only "somewhat weni informed." It lis interesting to note.' 
however, that in spite of the fact that many parents did 
not f^el adequately prepared'to assist their child in 
making career decisions, children rejborted that their- ' 
parents have much more Influence on their decisions than ' 
do school personnel.- I \ , 

^ ' ■ ■■ ■ ■ . ^ ^ 

,.5 3 "ce parents have such a profound effect on their 
child s^ career decisions, it wo'ujd seem only natural that 
we should make a conscious effdrt to maximize the benefit' 
Of that effect. It would appeelr that some parents are ' 
Influencing their high schx)ol-ig,ed dhildren without 
realty knowing , it. It Is even possible that' those parents 
are unknowingly fnfluehcing thjbir children in directions 
that are completely contrary tto those that the parents 
would prefer - were they to so'end some time In a, planned 
career conversation with theirj child. 

The purpose of this guide ii to provide parents with 
a more effective method of interacting with their teen-aged 
son or daughter concerning cafeer decisions. More 
specifically, the guide is designed to" help parents 
overcome the protriems associated with parent/child 
interaction. FoW ^he parent who feels pressed for time, 
this manual should facilitate the process of planning a-, 
career conversation within the time that Is available ^ 
For the parent who feels that iareer conversations would 
damage the. already fragile pai^ent/.chi Id relationship, 
the guide will out/line techniques that have proven 
effective In a variety of sittjations. For the parent who 
does not feel competent as a career advisdr, the guide 
will become a valuable tool as well as a reference to 
other resources such as: professionals in career " 
guidance, publishejl materials an'd career education programs 
sponsored by the community. » 



. ^ Chapter :! dutlfnes the tecfjniques and principles for * . 
planning and holding a successful career conversation.' 
Marv of the techniques are drawn from ^'esearch' on 
counseling and tutoring - techniques that have been 
.inoWn to be effective. Certain techniques will be 

' provided for the planned career conversation ^d other 
techniques;win be suggested for cohversa'tionS that are 
spontaneous . A record form will be provided for keeping 
track of both planned and spontaneous sessions." - 

- In Chapter 2 a'series of. career conversation topics 
will be-;descri bed. -Each..%op1c is of primary importance 
in the career decision-making process and will thus, 
become the core of the content discussed in eath session. 
Topics s\jch as ''interests, '"aptitudes," "values," and 
life goals" are covered. They ai*e integrated and 
presented In such a way that parents who are new t6 career 
guidance should find the approach- relatively easy tO"use. ■ 

Chapter 3 focuses ori the Care.er Planning Sheet. This 
is -a short, easy-to^keep record of the progress the child 
makes in career decision^. It is a record that could 
correlate the total career education effort of parents, 
counselors and teachers. - • 

In the final chapter (Chapter 4) pdmirts are encouraged 
to interact not only with the chill bp also with School 
personnel (counselors and teachers), "ideas are suggested 
for malting counselor and teacher .Sohtacts more useful for 
both the parent and the child. Following Chapter 4 a set 
of references is included which outlines career education 
programs provided by the school district and the coimiunity* 

) This guide, then, iSvdesigned as an aid to parents , 
Interested in the career decistons of theif children. 
^ you progress through the manuaUselect those topics 
that-seem the most appropriate for the needs of your child- 
at a particular ^oint in time,- As a parent you know your ^ 
child better than anyone else and are in the best posjztion 

Xo be of real help/- . ^ 
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